Smith 39

“There’s no fear in the bang, only in the anticipation of it.”

-Alfred Hitchcock

Erica Smith 




Horror 
Student writers need to understand more than one type of genre.  According to Lucy McCormick Calkins, they “must be nudged to extend their repertoire.”  Students need exposure to many different types of genres because students need to see different perspectives both in their reading and in their writing.  Students need depth as well as breadth; depth is provided by focusing on one genre at a time.  The more concentrated students are in one genre, the more that they will get out of the lesson.  Genre studies allow “certain kinds of learning and social interaction” (Cooper). Genre studies allow students to have a voice in society, and to know the proper way to write in response.  Genre studies help to catalogue different types of writing; by understanding the cataloguing system, students are better equipped to work with a diverse population and to have enough knowledge to speak about different genres.  Knowledge gives students a voice, and the voice is supported by evidence from the genre that is being spoken about.  For example, if somebody wants to make the argument that Obama’s speech was incorrect he/she would need to have knowledge about the political and speech genre.  This way, the person would be able to voice his/her opinion, and have the background knowledge to make a successful point.  It is important to allow students to “[…] find their voices and to use writing not only for expression, but to effect change” (Finn 211).  Genres allow students to not only critically analyze writing in society such as the effects and causations that result from certain forms of writing and negotiation, but they also allows students to view the cathartic nature of writing and the enjoyment in writing about various aspects of life.  Too often, teachers and other authoritarian figures determine the significance of genres, based on their own opinion or societal demands, and certain genres get left out of a curriculum, such as speech and short stories.  This is unfortunate because the horror genre offers many benefits to the writing curriculum.
What is and is not Horror?
Horror short stories are terrifying tales that are able to play on the human emotions to create suspense and fear, through the use of the characters.  Like most fiction, the horror story has a hero or heroine.  According to Noel Carroll in Horror and Humor, the added character to the plot is a monster whose “existence science denies” (148).  This monster can be seen in Mary Shelley’s creature in Frankenstein as well as Robert Louis Stevenson’s half man/half creature in The Strange Case of Dr. Jekyll and Mr. Hyde.  Also in the horror genre are psycho-killers who are “creatures of science fiction…of the mind, not the body” (Horror and Humor 148).  These would include the infamous Hannibal Lector in The Silence of the Lambs and Jason from the Friday the 13th movies.  
The “monster” figure must be “threatening and impure” (Carroll 55) so that the reader not only feels fear but also revulsion.  In Frankenstein, the monster was abandoned by its master, Dr. Frankenstein,  when he beheld “the wretch – the miserable monster whom [he] had created” (43).  The fear that the reader feels is hosted through Frankenstein, as both he, Frankenstein, and we, the reader, first see the monster open his eyes and grin.  The monster is described in vivid detail that elaborates upon his monstrosity: the “dun white sockets in which his eyes were set,” to ’his shriveled complexion,” and his “straight black lips” (Shelley 42).  The revulsion is felt in  Frankenstein when the monster tries to reach out to his master, “seemingly to detain [Dr. Frankenstein]” (Shelley 42).  Frankenstein shudders at the monster and runs away to hide, revealing to the reader the revulsion and impurity of the monster he created.
According to Carroll, the impurities of the monsters stem from what Mary Douglas calls the “transgression of schemes of cultural categorization” (The Nature 55).  In other words, taboos of a culture would be host to the impurities that Douglas describes.  Some examples of these impurities would include four-legged, flying insects because four-legged things are supposed to be found on the ground, not in the air; and death because people are afraid of the afterlife and dying.  
Horror takes a much greater emotional toll on the reader than any other genre of literature due to the suspense and climax.  The cue to the reader on how to react is through the characters in the short story.  In order for the reader to empathize with the characters in the short story, the author must first make the characters relatable to the reader.  As Carroll states in The Nature of Horror, “our emotions are supposed to mirror those of the positive human characters” (53).  The author must also produce a plot that is realistic, so that the reader can become engrossed through the emotional ties to the story.  
There are several subgenres of the horror story: the supernatural, suspense and thriller, surreal and psychological stories (Writing).  The supernatural story involves zombies, vampires, and other monsters that are not a part of the normal world.  The suspense stories have “no supernatural elements, but a constant sense of threat coming from an outside menace” (Writing).   When action is added to the suspense, the short story becomes a thriller.  Lastly, psychological stories are about a distorted human psyche or an insane viewpoint.
Horror stories and “scary stories” are not one and the same.  A true horror story allows the reader to have empathy with the characters and it has much more of an emotional charge than a scary story.  A horror story has some kind of evil being that possesses non-human traits, whether it is through psychological mind-twisted beings or monsters that defy science.  Horror stories have many suspenseful moments within them that build up to a climactic end.  The evil is usually destroyed at the end so that the dénouement allows for a peaceful resolution, thus absolving the fears that were present in the short story.  In a scary book, such as R.L. Stine’s Goosebumps, the characters are not given any definitive characteristics to make them memorable. Young adult scary short stories also tend to be less graphic and violent than a horror short story (Writing).
Why Teach Horror?

One of the most prolific genres that appeals to adolescents is horror.  Horror sparks teens’ interest and provides suspense and action that keep their motivation aroused for reading. Adolescents are drawn to the intriguing world of horror because of the negative reaction that authoritative figures assign to the genre.  Most adults and society seem to be very squeamish when it comes to the taboos that horror stories talk about.  Many adults do not see any educational value within the genre and tend to disregard it.  Horror has inspired many traditional non-readers to pick up a book and read, and this, as teachers, is what we want from our students.  The nature of the horror field is such that it relates to many other genres, such as fantasy, non-fiction survival stories, and science fiction.  Horror may become a gateway that “may help broaden students’ interests and expand their reading repertoires” (Richards 834).  
Horror has become such a marketable genre that many books that come as a series.  For example there are the Goosebumps and Fear Street series by R.L Stine, and the Frankenstein series by Dean Koontz.  “In a consumer culture like ours, marketing and advertising influence children…[B]ooks often come in collectible sets…There is significance to owning complete sets” (Richards 831).  One of the most appealing attributes of adolescent horror stories is the artwork and covers of the books themselves.  The menacing, garish covers often depict scenes within the short stories.  The horror genre opens up the possibility of teachers coaching their students on being smart consumers and being aware of the effect that they, as book buyers, have on business and marketing campaigns. 
Horror allows adolescents to “exorcise the fears of the adult world that lies ahead, a kind of rehearsal for the real world that is never quite as bad as the one imagined” (Wilson 3).  This practice for the real world allows students to analyze the societal fears that they subconsciously harbor, and to enact these fears as they read.  Adolescents are able to overcome the fear and build upon their own confidence and competence in the world.  An interesting fact to note is that the fears of adults and children differ considerably.  Children have a fear of the real world and this can lead to far-reaching, unintended repercussions for younger children if the ending of a horror story is altered.  If evil is not destroyed at the end of a book, children could suffer from the fear that the evil still exists, thus perpetuating the original fear that the authoritative figures were trying to extinguish in the first place.  
Horror stories also discuss taboos which are never openly spoken of in the real world (Richards 831).  Adolescents are able to gain an understanding of these taboos and build bridges that allow them to deal with them in their own way.  By teaching horror, we open up the possibility of discussing the mores that are common but silent within society.  Teaching taboos  would be a phenomenal way to hook students into the genre because they would have the opportunity to analyze themselves as well as society and actually discuss their fears, questions, or ideologies about taboos.  This would allow for the “social intercourse and exchange” (Wilson 3) that the horror genre typifies.  
The writing of horror stories is an excellent genre to teach because there is a definitive format for creating the story.  We can use horror stories to teach analytic skills as well, such as themes that prevail throughout the short stories, character design and integration in the short story, and sensory word choice.  These are all components that comprise a horror story to make it a truly wonderful and horrifying story.  Humor can also be used within a horror story to add to the fright.
History of Horror
Horror has been around for thousands of years.  It was at one time part of the oral tradition.  As Richards stated, horror stories were told out of the “human quest to understand the natural and spiritual worlds” (831).  People have long relied on religion and mythology to explain away unnatural events and taboos.  Richards continued on to explain, “People in ancient times perceived the world as an unpredictable and scary place” (831).  During the time of Enlightenment, people began to question the ethics of science and where the boundary began that man should not trespass.  One of the first notable horror stories, of 1840, was Edgar Allen Poe’s Tales of the Grotesque and Arabesque.
The Gothic Era in literature produced such works as Ann Radcliffe’s The Italian and The Mysteries of Udolpho.  Although these works had a supernatural flair to them, Radcliffe used rational reasons to smooth away the spookiness.  Mary Shelley, on the other hand, did not.  The book Frankenstein questioned the ground that science was making, and Shelley created a supernatural creature that could not be spirited away with rationale.  Bram Stoker’s Dracula differed from Mary Shelley’s Frankenstein in that Dracula was a creature that had pre-existed man whereas Frankenstein was created by a man.  
Many of the popular horror stories of the mid to late 1800’s were based on folklore, tales, and weird science experiments that had circulated around Europe, such as vampires that would attack men at night and suck their blood and dead bodies that would get up and start attacking villages and turning people into “zombies.”  Frankenstein was based on “galvanism,” a popular science experiment in which muscles of a body would begin twitching through the use of electricity. Even Stephen King “acknowledges the debt that the horror genre owes to the Brothers Grimm” (Wilson 7).  The Grimm Brothers collected the stories of Rumpelstiltskin, Cinderella, and Rapunzel.  The tales told by the Grimm Brothers do not have the same endings as the Disney counterparts that are produced today; the Grimm Brothers tales have terrifying endings.  Some of the common folklore that is included in horror stories includes The Vanishing Hitchhiker in which a couple drop a hitchhiker off at a house, only to later discover that the hitchhiker had been dead for years.  Other common folklore used in horror stories are The Babysitter, in which a babysitter is called from an upstairs phone and the children that she is watching have been murdered; and the Licked Hand, in which a hand has a mind of its own (Wilson 6).  All of these tales are frequently recounted in numerous horror stories that are produced today, with the same effect that they had twenty years ago.
Elements of a Horror Story
There are a few key elements that a horror story must contain.  First, the author must create a personal and convincing character, elaborating not only on physical details, but also giving the reader a glance into the protagonist’s psyche.  The protagonist will bode well for the reader because he/she will develop a personal relationship with the character and empathize with the character.  In time, this empathy will build the fear that the reader feels towards the protagonist and build upon the suspense in the story.  
Secondly, an author must use the setting to build suspense and fear.  The setting will determine how the reader feels as the story opens.  If the author creates a familiar atmosphere, the reader will become so engrossed in the story that the evil within the story will create a shock of fear.  Consider the eerier setting in Pet Cemetery by Stephen King,  Dracula by Bram Stoker, and Psycho by Robert Bloch.  

The third element, plot, needs to be carefully structured so that the suspense is placed at the right moments but not overly drawn out, and the supernatural is interspersed with common occurrences.  One of the most horrifying books I have ever read, It, by Stephen King involves seven kids who are trying to kill a mysterious thing that disguises itself as a clown named Pennywise.  The plot builds around these seven kids joining forces to kill this “it” that kills kids in the town of Derry, Maine.  The plot jumps from the future, when the kids have grown up and reunited, to the past when they were all kids trying to find Pennywise.  The plot adds to the horror and the suspense that King built up at several points throughout the book.
The fourth element is the point of view.  The horror story is typically told from a third person point of view that follows the protagonist.  This allows the reader to gain the intimacy with the character and create the emotional attachment.

The fifth element is the theme.  The theme should be prevalent throughout the text.  Often, Stephen King uses morality, death, friendship, and good versus evil to tie the story together and keep the reader interested in key happenings within the text.
The sixth and final element is style and tone.  In order to make the unbelievable realistic, the author must trick the reader into believing the fantastical.  This is accomplished through word choice and a style that make us “forget to be skeptical” (Richards 838). Humor is a literary device that may be employed to allow the reader to relax after tension in the text.  Many authors have also added humor to lighten the mood.
Sensory words and images add to the creation of a realistic horror story.  These literary devices will entice the reader to enter into the imaginary world and relax, unaware that fear and oddities are about to permeate the text.  Metaphors and similes are also used frequently because they are best able to put scary images in the reader’s head.   
Integration in the Classroom
Genre studies follow a set procedure.  The study I present here draws upon Lucy McCormick Calkins, Randy Bomer, and Charles Cooper.  Combining the efforts of these three leaders on genre studies will lead to a successful and effective transfer of the genre study into the curriculum.   In order for the students to understand how to write horror short stories, they must be accustomed to the genre.  This is accomplished by reading horror short stories so that the students are able to use models to aid in the completion of their own stories.  There will be certain stories that will be “touchstone texts;” texts that prove to be the best example for the students to replicate.  The touchstone texts will be used repetitiously throughout the unit to show students the elements of the horror genre in a story that they are familiar with.  The horror genre must first be introduced to the students.

I. Reading Models
In order to capture the attention of the students it is necessary to have a great hook. For example, show the students two snippets from The Exorcism on YouTube.  Have the students watch the two snippets first, and then write down their reactions in their writer’s notebooks.  Why did the students have a certain reaction?  What images caused fear?  Why was fear invoked?  Write these emotions on the board to discuss later.

Next, use an accessible, high interest text to keep the students’ attention.  A great choice is “Wolf Kin,” a short story written by Chael Mizell, a ninth grader (See Appendix A). The atmosphere needs to set the mood for the scary story; play music with wolves howling in the background, dim the lights, and post images of a vampire and werewolf around the room to pique the interest of the students and induce a feeling of fear.  “Wolf Kin” is a great short story to use.  Calkins stated that the touchstone text needs to be “an example of it [horror] that knocks my socks off” (364).  This will grab the students’ attention because it is a modern horror story that was written by somebody in the same age group as the students.  The fact that a ninth grader has written this story would allow the students to feel that they are also capable of writing a horror story.
Ask the students what preconceived notions they have about horror.  Ask “do you like horror?” Why or why not?  Why would we learn about horror if we are trying to learn about things that pertain to the “real world”?  Is there a use for horror in the “real world”? Tell them to write their answers in their writer’s notebooks to look at later.

Hand out copies of “Wolf Kin” for the students to mark up as it is read aloud by the teacher. Be sure to have the students write in the writer’s notebook moments that have created an emotional response for them in the reading, as the read aloud is done.  Demonstrate by reading the first paragraph and then talking aloud about the process of your feelings.  
	Text
	Read Aloud

	1. “The smoke from the fire wafted up through the hole in the roof.”
	· “hmmm…the word wafting provides a great mental image of the fire.  The word is non-aggressive, so I know that nothing bad is going to happen, but I can imagine the fire curling up at the ends as it goes out the hole.  I should write this down!”  

	2. “Durrand sat cross-legged and listened to the ongoing chant outside his house.  He was only thirteen and would not be an adult for another two harvests.  Until then, the ceremonies would be off limits and he would have to stay inside when the moons indicated the time of the rites.”  
	· “Well, I think that Durrand is Native American because he judges his age by harvests and there is a rite that he must pass.  The ‘moons’ indicate the time of the rites and this tune to nature also seems to be an indication of Durrand’s ethnicity.  This is also important to write down so that I can remember these later.”

	3. “For his small tribe sect, anything that insured existence from day to day was an invitation to perform the rites.”  
	· “Well the context clues certainly led me to the right conclusion about the protagonist.  The word choice is fantastic!  I am able to imagine everything so well because of the words that are used throughout the story.”


Tell the students that they need to record their emotions in their writer’s notebooks.  Next to each emotion, have the students write down one word that invoked an emotion that they felt.  
	Text
	Emotion
	Why this emotion?

	“howled its lonely wail”
	“Fearful”
	The howling of the wolves made me a little bit fearful.


At the end of the story, have the students re-read their notes and write about why they felt the emotion that they did.  What part of the word that they wrote down caused them to feel a certain emotion?
Have a discussion about the emotions that the kids feel and why they feel this way.  Write this list on the board to discuss later.

Hold a writing workshop to look at more examples of writing horror stories.  Split the class up into groups of four and then place these groups around the room.  Give each group a different horror story created by a teenager.  Make sure that you have the students note the emotions that are invoked through the story and why they feel the way that they do.  Have the students look for characteristics that are similar to those found in “Wolf Kin” and the YouTube clips.
II. Listing the Basic Features of the Genre
With all of the emotions listed on the board, and some similar traits written on the board  from the group work readings, examine elements of the writer’s craft to determine the features of a text written in the horror genre.  Categorize the characteristics of the horror genre.  Ask the students to get into groups, counting off by fours.  The students will work together to see what characteristics they have marked and write a list with these traits.  When the group work is finished, the students need to talk about the characteristics that they found from the sample that was given to them.  Make sure to use the touchstone text, “Wolf Kin,” to provide examples of each of the elements.
1. The events in the horror short story are highly unlikely. 

· Being that werewolves are not real, there would never be a pack of werewolves that would devour a village. A boy would not be able to become a werewolf because they are not real. 

2. The story must run smoothly with a sequence of events that transitions well.

· “Wolf Kin” starts out by describing a teenage boy who is not yet old enough to participate in the ceremonies of the tribe.  The chanting of the tribe soon turns into screaming as the werewolves attack and kill all of the tribesmen.  The story then turns into Durrand going into the woods to get food and being surrounded by the werewolves.  Just as Durrand’s about to become a werewolf, he wakes up from a dream, only to have the dream become real life. 
3. Word choice is extremely important; the words need to be descriptive and not overused.

· Some descriptive words include: seeped, coppery, solemn, reverberating, quaking

4. Suspense must be built into the story.
· Suspense builds when Durrand goes into the woods to look for food, especially when Durrand “feels a sense of foreboding.”

5.   The oddness of the events must be contrasted with the daily lives of the characters in the story; this leads to empathy for the protagonist.

· The story starts out with a description of Durrand and how he is not old enough to join in with the festivities.  Right after we begin to feel sorry for him, the werewolves kill off the tribesmen.

6. The dark side of humanity is explored; common fears are perpetuated in the story.

· The loss of parents and friends, the fear of growing up, and the fear of silence (when Durrand goes into the woods).
7. Mood and tone are both dark and foreboding; this creates an emotional response from the reader.

· The setting is at night, with the chanting of the tribesmen.  The mood and tone remain dark as Durrand goes hunting in the woods.

8. Plot contains frightening and unexpected events.

· The plot goes from Durrand laying branches on the fire in his tent, to the screaming of the tribesmen being attacked by the wolves.

9. There is usually some violence within the horror story.

· The tribesmen are butchered, with headless bodies and stomachs that have been ripped wide open.

10. There is usually not a happy ending.

· The werewolves really do attack the village after Durrand wakes up from his dream.

11. There is some sort of monster or beast; the beast can include psychotic humans

· The beast in this story is the werewolves.

After the students have come up with some of their own characteristics of a horror story, I will add the rest of the traits and then give out a handout for the students to staple into their writer’s notebooks (see Appendix A).
It is important that students understand that reading the genre will help them to create their own horror short stories.  Talk to the students about the benefit of writing emotions and reactions to stories in writer’s notebooks. A writer’s notebook is the perfect place to write down reactions so that the collection of thoughts and feelings can all be stored in one place, making it easily accessible.  Be sure to demonstrate a writer’s notebook so that students understand how to properly utilize it as a collection of thoughts and feelings.  

Hand out the assignment and the rubric so that students can begin to think about what they are going to write about (See Appendix C).
III. Choosing Topics

Cooper states that “with students’ help, the teacher lists many possible topics, and asks students to make a tentative choice” (48).  On the board, list the possible topics that could become papers.  Talk about the specific fears that were mentioned in the text such as growing older, death, and loss of family and friends, which caused the emotional responses when reading the models.  Talk about the personal fears that the students have.  These could make great papers!  Add local folktales and myths to the list of possible topics.  
Have the students start writing ideas that they have for a character in their writer’s notebook.  Calkins says “We’ll have details about our characters: what they do, think, care about, wonder, fear.  We’ll have family webs…lead sentences” (365).  The students will need to start viewing the world through their character’s perspective so that they can create a believable character.  Any thought that could become a story needs to be written into the writer’s notebook.
Here are some tips for choosing a topic:

1. Give your students prompts to write about in their writer’s notebooks.  Some examples would be “I am afraid of ____;” “____movie has always scared me because_____;” and “(some sort of monster or ghost) has always terrified me because ____.”  

2. Have your students list fears that they have in their writer’s notebooks.  These are called “writing territories” and they can help your students to look at a lot of topics and decide on one.
IV. Inventing and Researching
After the students have decided what they want to do for their paper, I will have a mini lesson on the components of a short story.  It is important to discuss the generic short story so that students understand the format that will be used for their horror stories.  The short story has basic characteristics, such as plot, setting, and characterization that must take place within a short time span.  This lesson will allow the students to practice the form before they have to use it in their own stories.
Mini Lesson #1: The Short Story
There are four main components to a short story (see Appendix B).  Make sure that the students have a firm grasp of the plot, setting, characters, and theme.  We will look at what we have written in our notebooks and go around the room to discuss the ideas that we have for our stories.  Discuss each component in explicit detail.  Provide several examples of each component through several stories from the horror genre with, such as “Wolf Kin” and “Hide and Seek.”

Eventually you will give the students a hand-out to staple into their writer’s notebook (See Appendix B).  Ask the students to find the places in “Wolf Kin” where the author introduces the characters and reveals the initial conflict.  Explain that the rising action happens as the suspense builds in the story and leads to the climax.  Ask the students to find the rising action in the story. In order to have action there must be a known conflict.  Have the students identify the conflict within “Wolf Kin.”  Next, explain how the climax has the greatest intensity and the most amount of drama.  Ask the students where the climax is within “Wolf Kin.”  Finally, talk to the students about the dénouement. Tell the students that the dénouement is the point in the conclusion of the story and the point at which the conflicts are resolved.  Ask the students if “Wolf Kin” has a dénouement.  Why do they think that it does/does not?  
Move on to the setting and see if the students know the components of setting: place, time, the conditions of the story, tone, and mood.  What was the mood and tone of Wolf Kin?  How did the writer make up the setting?  Give the students an example of the tone;  how the story seems foreboding because of a wolf howling in the distance and then, a few sentences later, there is screaming from the tribesmen being slaughtered.  The description of the blood flowing underneath the hut adds to the fear and tension in the story.  

Ask the students who and what the characters are in the story.  Why do the characters need to be descriptive?  Next, ask the students about the point of view.  What point of view is “Wolf Kin” written in?  How does the point of view add or detract from the story?  

There must a theme for the story.  Ask the students to think about the theme of “Wolf Kin.”  What themes can the students come up with?  Can there be more than one?  Let the students know that the theme is not limited to morals; rather it provides a purpose for the story.  

For homework, give the students two other examples of a horror story written by adolescents (See Appendices I-L) and have them find and provide evidence from the text on characters (point of view), plot (all of the stages), setting (mood, tone, and time), and the theme (purpose).  This would be finished for homework to ensure that the students understood the components of the short story. 
V. Planning
The students should now go over the rubric and the writing assignment (See Appendix C) with the teacher.  After reading through the assignment and explicitly telling the student the requirements and expectations, be sure that there are no questions.  The students should now begin looking through their writer’s notebooks for thoughts that they have on their stories and start writing the stories.  Have the students work on their own essays individually, Spend the remainder of class (15 minutes) having the students talk in a Socratic seminar about difficulties that they are having; have the rest of the class come up with solutions for their problems.  
It is important to use a genre specific rubric to judge your students’ work.  The criteria that are non-genre specific “are limiting, and even confusing, because they prevent students from learning about the possibilities of specific genres such as taking a position on an issue” (Cooper 31).  It is better for the reader and the writer, as well as the peer reviewer, to have specific guidelines for the genre that they are working on.  Not all genres have the same criteria: for example, a speech genre is going to have completely different criteria then a genre study on non-fiction.  We need to cater our scoring to the elements in the genre so that we can be sure that the students truly understand what the genre is comprised of.  
VI. Revising
It is important that students understand that writing is a process and that the first draft is only a draft, not a final copy.  In the first draft they will write down what they have to say without being intimidated by the grammar/syntax and mechanics in their paper.  The students’ voices will be heard first, and then corrections will be added to further the publication of their final papers. As the students progress on their stories, you will provide mini lessons to guide then along through the drafts.  By taking one step at a time, the students may enjoy writing more because they will not be attacked over spelling.    Peer review is important in revising papers because it is more beneficial to take advice from a fellow student than from an authoritative figure such as the teacher.  By providing questions for the students to answer in the peer review, you are setting up scaffolding so that the students can work together on the peer review, with questions to define the most important aspects of the paper. Students are guided in the correction of other students, enabling them to see how to best correct their own work as well.  

So now, peer review would be introduced to the students.  The questions will be as follows:

1. What is the beginning, middle, and end to the story?

2. Who is the protagonist?  

3. What characteristics of the protagonist make you sympathetic towards him/her?

4. What is the theme (purpose)?

5. What suspense does the story provide?
6. Who is the monster, beast, or psychotic person?  How do you know?
7. What emotional reaction did you have?  Why?
8. How is this a story about horror, based on our characteristics of horror?
9. What is the mood and tone of the story?

10. What violence is contained in the story?

11. What kind of ending does the story have?  
12. What did you like the most about the story?  Why?

13. What do you think the writer should change in the story?  Why? 

1st and 2nd Draft
Mini Lesson #2:  Working on Suspense


This lesson will occur after the students have completed a first draft and the peer review has been assigned.  Students may have difficulty understanding how to create suspense because they have not written in a genre that requires this skill.  You want to explain to the students that suspense is needed in a horror story to create the rising action.  Tell the students that suspense allows for unpredictability in the storyline and this makes the reader want to know more.  There are a few kinds of suspense that can be incorporated into the story.  The first is a type of foreshadowing, known as ‘signpost’ suspense.  An example of signpost suspense, from the story “Wolf Kin” is the sentence “For his small tribal sect, anything that insured existence from day to day was an invitation to perform the rites.”  Why would Durrand talk about being fearful of death from day to day?  Durrand must know something that the reader does not. This sentence builds suspense in the reader because the reader is starting to become fearful as to what Durrand is talking about.  

Another kind of suspense is the “up to their eyes’ suspense.  This suspense is indicated by the physical danger that is present.  Horrifying situations keep readers tuned into the writing.  An example of this would be when the wolves surround Durrand as he is hunting. “Grunts and growls surrounded him now.  Durrand lifted his spear, his eyes riveted on the brush that caged him in.”  The reader will want to know more because Durrand’s life is at stake!  


Both of these forms of suspense will keep the reader wary and wanting to read more.  The fear from the horror genre is created through the suspense that has built up along the storyline.  

Then,  read the last three paragraphs from Edgar Allan Poe’s “The Tell-Tale Heart.”  Have the students tell you what kind of suspense is being created and how they feel.  Next, have the students look at their own paper and choose a place that needs more suspense.  Have the students pick out how they are going to make the outcome unpredictable.  Have the students choose a resolution that will trick the readers, not a likely outcome.  Have the students spend the next ten minutes writing some suspense into their story and then share.

(After ten minutes): Have each student read the sentence without the suspense.  Then thestudent will read a sentence with suspense added.  The rest of the class can help in adding more suspense or offering suggestions on how to make the story more unpredictable.  For homework, have the students write a revised draft with suspense added.  After the students have added some suspense, they can begin to exchange papers with their peer reviewer (within a few classes this should take place.  Be sure to set due dates so that the students stay on task.)  You should choose the two people who will be teamed up for the peer review so that nobody is excluded.  

After the due date for the peer review, have the students bring their papers to class so that you can discuss word choice in horror short stories.
VII. Editing

2nd and 3rd Draft
Mini Lesson #3: Word Choice


The next step for the students is to edit their story.  Revising a document should come before the editing process because revising involves substantial changes to a paper.  Editing clears up specific problems but keeps the majority of the content within the paper.  Now that the students have added suspense to their papers, you will want to work on word choice within the paper.  Word choice is important because the more descriptive the terms used, the more intriguing and suspenseful the story will seem.  Give the students a handout with the 200 highest frequency writing words (see Appendix F).  Tell the students to circle all of the verbs on the worksheet.   Be sure that the students understand that a verb is an action word or a word that describes a state of being, such as “is.”  After this, talk to the students about the words that were circled.  Ask the students why they think these words are used more than any other.  Have the students scan their own papers and circle all of the verbs in their paper.  What verbs were used too much?  Is there a way that they can change these verbs?  YES!
Now, give some examples of verbs in a sentence and how to change them.  First, talk to the students about “is.”  “Is” is a passive verb, and the students need to have stories that contain active verbs so that the readers are totally involved!


Inactive sentence: She is walking the dog.


Active sentence: She trudges along behind the dog.

Tell the students that the active sentence works because a new verb is used that is not only active, but descriptive. Tell the students to look at another verb that is used too often in the list: see.


Bad sentence: She sees him standing with his hands in his back pocket.


Good sentences: She glances at him, from the corner of her eye, standing with his hands in his back pocket.

Ask the students why the second sentence sounds so much better than the first.  Explain that the best way to increase the amount of words used is by reading, reading, reading!  Have all of the students take a blah sentence with an overused verb from their papers and soup it up with an exciting action word.  If the students need help with a word, have them ask their peers.  Explain that the problem with a Thesaurus is that synonyms do not always work as substitutes for one another.  An example of this would be the word “see.”

Example: He sees the bear running towards him.


Bad synonym: He distinguishes the bear running towards him.

Ask the students why the second sentence doesn’t sound right.  Tell the students that a Thesaurus is great if they already know what they are looking for, but otherwise, it can lead to a messier paper.  


Have the students exchange papers with their neighbor and see if their neighbor can think of synonyms that can used for overused words.  

VIII. Publishing
Publishing is an important part of the writing process.  Calkins reminds us that “[T]he characteristics of any particular genre relate to the purposes and the audiences for whom that writing is destined.  When our children finish their work in a genre, it will be important that they publish their texts in appropriate ways” (366).  It is important that the students publish their stories to an interested audience.  Publishing also promotes a sense of accomplishment and motivates students to create stories that are well done; writing will improve from the use of publishing.  
Students can publish their stories on the homepage of their teacher’s class website if the school has a website for individual teachers.  This would allow parents, family, and friends the opportunity to look up the story and read it.  The story would be easily accessible and demonstrate the work that the students are doing in class.  You could also post their stories to a Ning or wiki site.  The creation of such a site just for the students’ writing will enable the students to feel a sense of accomplishment after looking over all of the writing that they have created throughout the course of a year. 
Another great way to publish is in a packet.  The students would be able to read their horror stories to the rest of the class and enjoy the hard work that they have put into their creations.  You could also have the students submit their stories to the school newspaper.  If this genre study is done around Halloween, the students could even submit their stories to the local paper or contests that are being held on the spookiest stories.  


You could even have your class present their stories (around Halloween) to a middle school class so that they could read to an interested audience, while at the same time demonstrating to the middle school kids the fun of writing.

IX. Reflection
Reflection is an important part of the genre study.  Reflecting back on what the students have learned allows the students to see how they have grown through their writing.  They may come to realizations about who they are and the beliefs that they possess, as well as interests that they may have and not known about.  As the teacher, it is your job to lead the students through the process of writing.  Students need “guidelines…in order to ensure that students think about their writing processes and their achievement in terms of what is special about [the chosen genre]” (Cooper 49).

Lesson on Reflecting

Place mirrors at each of the students’ desks before they sit down.  Tell the students to look at themselves in the mirror.  What is the purpose of a mirror?  Why do people look at themselves in the mirror?  Explain that the point of a mirror is to see if anything has changed since the last time that the person looked: are there any blemishes or differences from this morning?  Writing reflection pieces allows readers to see how they have changed since beginning the genre.  Have students look back at the answers that they wrote on the first day of the genre study and see how and if their opinions have changed.  Why would their opinions change?  
Assignment on Reflection
Have the students answer the same questions that they did in the beginning of the genre study.  The students will write a one page reflection on what they have learned from the horror genre as well as how their opinions and biases have changed.  Why have they changed?  What have they learned about themselves?  

“We make up horrors to help us cope with the real ones.”

-Stephen King
X. Preparing Students for the Regents Exam with the Horror Genre
There are several ways in which you could use the genre study to prepare your students for the Regents English exam.  Here are a few ideas that you could incorporate into the horror genre curriculum.

Part 1: Listening and writing for information and understanding, as assessed by: 

· a written response to a speech
· multiple choice questions on key ideas
Situation: Your school has decided to ban horror books from the genres that English classes can teach.  You have decided to challenge the school and have created an essay that presents all of the usefulness found within the horror genre.  I will read you a few paragraphs from Patricia Richards’ “Don’t Let a Good Scare Frighten You: Choosing and Using Quality Chillers to Promote Reading.” 

Task: You listen to this speech by Richards on the effectiveness of horror for kids and use this information to create your presentation.  You may take notes on the speech and then you will have to write an essay (what you don’t finish in class will be homework) on the benefits of horror in English classrooms.
Guidelines: 

· Tell your audience what they need to know about the horror genre.

· Discuss the impact of removing the genre from classrooms.

· Use specific, accurate, and relevant information from the speech to support your discussion.
· Use a tone and level of language appropriate for a presentation for the school board.

· Indicate any words taken directly from the speech by using quotation marks or referring to the speaker.

· Follow the conventions of standard written English.

Part II: Reading and writing for information and understanding, as assessed by:

· a written response to a text and related visual 

· multiple-choice questions on basic comprehension

Situation: Your school has decided to ban all books that have to do with horror.  You have decided to write to the school board to persuade them to keep some of the books in classes.
Your Task: Using relevant information from the text provided and a chart (see Appendix G) with the most well read books by students, you must write to the school to either agree or disagree with the district’s proposal to ban horror books from school.
Guidelines: 

· Tell your audience what they need to know to be convinced that horror should or should not be banned from the English classrooms.

· Use specific, accurate, and relevant information from the text and the chart to support your argument.

· Use a tone and level of language appropriate for a letter to the Board of Education

· Organize your ideas in a logical and coherent way

· Indicate any words taken directly by the writer by using quotation marks or referring to the author.

· Follow the conventions of standard written English.
XI. Writing Assignment with Two Different Genres
Students can use any of the student handouts from the students’ works found on Merlyn’s Pen.  The students must then find the theme of the story that they read and research a poem that has a matching theme.  The assignment will be to write a compare/contrast essay between the way that the theme is presented in the story and the way that the theme is presented in the poem.  The students will have time to go to the library and do research during class time.  The paper must be at least three pages long. Make sure that the students understand how to write a compare/contrast paper.  One example of this writing assignment would be to write about “Wolf Kin” and the poem “Inside” by Nikki Rench.  Another example would be to compare “Hide and Seek” with an image of a man-eating plant (just Google “man-eating plant.”)
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Appendix A

The Characteristics of the Horror Genre
1. The events in the horror short story are highly unlikely. 

2. The story must run smoothly with a sequence of events that transitions well.

3. Word choice is extremely important; the words need to be descriptive and not overused.

4. Suspense must be built into the story to keep the action climactic.

5.   The oddness of the events must be contrasted with the daily lives of the characters in the story; this leads to empathy for the protagonist.

6. The dark side of humanity is explored; common fears are perpetuated in the story.

7. Mood and tone are both dark and foreboding; this creates an emotional response from the reader.

8. Plot contains frightening and unexpected events.

9. There is usually some violence within the horror story.

10. There is usually not a happy ending. 
11. There is some sort of monster or beast; the beast can include psychotic humans

Appendix B

The Characteristics of the Short Story
1. Plot – This is where the action takes place.  There needs to be conflict within the plot.

a. Stages of the Plot:
i. Introduction of the characters

ii. Rising action – needs lots of suspense!

iii. Climax – The story reaches its peak

iv. Dénouement – the falling action and resolution

b. What is the plot in “Hide and Seek?”

2. Setting (Place, time, and tone)

a. The setting is typically dark and foreboding.

b. What is the setting in “Hide and Seek?”

3. Characters

a. The characters need to be realistic so that the reader can feel empathy for them.

b. You must decide  what point of view the character is going to take

i. 1st person – you are one of the characters (use the word “I” in the story)

ii. 3rd person – you can only see what’s happening through one of the characters.

c. Who are the characters in “Hide and Seek?”

4. Theme

a. This is the purpose of the story

b. What is the theme in “Hide and Seek?”  How do you know?

Appendix C

Scary Stories

Horror Short Stories

Writing Task: 

The students need to create their own horror short story and include all of the characteristics of a horror story that have been discussed in class.  All of the elements of a horror short story need to be used.  Students will be presenting their stories to a middle school class.

Purpose and Audience: 

The purpose is to demonstrate that students understand horror and how to write in this genre.  The students will be writing narratives that demonstrate their knowledge of horror through suspense and word choice.   The audience will be a class of middle school students.
Format:

The paper must be at least three pages double-spaced in Times New Roman 12-font.  You can heighten the mood and tone through your own imaginations, such as dimming the lights or playing music.

Checklist (also to be used for Peer Review)
1. What is the beginning, middle, and end to the story?

2. Who is the protagonist?  

3. What characteristics of the protagonist make you sympathetic towards him/her?

4. What is the theme (purpose)?

5. What suspense does the story provide?

6. Who is the monster, beast, or psychotic person?  How do you know?

7. What emotional reaction did you have?  Why?

8. How is this a story about horror, based on our characteristics of horror?

9. What is the mood and tone of the story?

10. What violence is contained in the story?

11. What kind of ending does the story have?  

12. What did you like the most about the story?  Why?

13. What do you think the writer should change in the story?  Why? 

Due Dates:

Choose Topic 

Writer’s Notebooks checked 

1st Draft

Peer Review/ Suspense Revisions to 1st Draft

2nd Draft

2nd Draft Edited (Word Choice added)

Final Draft

Presentation to Middle School Class
	Quality
	6
	5
	4
	3
	2
	1

	Meaning 
	Revealed an in-depth knowledge of the horror genre by producing an original story that includes all of the characteristics of the horror genre.
Makes insightful connections between the horror genre characteristics and the created story.
	Conveys a thorough understanding of the genre by including all of the characteristics of the horror genre in the student created story.
Clear and explicit connections between the horror genre characteristics and the story produced.
	Conveys a basic understanding of the genre by including many (9+ out of 11)of the characteristics of the horror genre in the student created story.
Makes implicit connections between the horror genre characteristics within the story produced..
	Conveys a basic understanding of the genre by including some (6-8 out of 11) of the characteristics of the horror genre in the student created story.
Makes only superficial connections to the characteristics of the horror genre within the created story.
	Conveys a vague or inaccurate understanding of the horror genre by including only a few (3-5 out of 11)characteristics in the student created story.

Alludes to the characteristics of the horror genre, but makes unclear of wrong connections within the story produced.. 
	Provides no evidence of understanding the horror genre by including less than 3 characteristics in the student created story.
Makes no connections between the characteristics of the horror genre within the story produced.

	Development


	Develops ideas clearly and fully, making reference to a wide range of relevant and specific characteristics form the horror genre.
	Develops ideas clearly and consistently.  Uses relevant and specific characteristics from the horror genre.
	Develops ideas inconsistently, using relevant characteristics from the horror genre.
	Develops ideas simply, using some of the characteristics from the horror genre.
	Characteristics are largely undeveloped, hinting at characteristics that are sketchy, vague, irrelevant, or repetitive.
	Characteristics are minimal, with no evidence of development. 

	Organization
	Maintains a clear and appropriate focus.
Exhibits a logical and coherent structure through effective use of the characteristics of the horror genre, the use of transitions, and the suspense is placed at the right places within the story..
	Maintains a clear and appropriate focus.

Exhibits a logical sequence of ideas through the use of characteristics of the horror genre, the use of transitions, and the3 suspense is placed at the right places within the story..


	Maintains a clear and appropriate focus.
Exhibits a basic structure but may include some inconsistencies or irrelevancies; the suspense is sometimes used properly, and other times it is not placed in the proper places within the story.
	Establish, but fail to maintain, an appropriate focus.
Uneven organization; the suspense is not placed in the proper places.
	Lacks an appropriate focus, but suggests some organization; suspense is rarely placed in the proper places.
	Shows no focus or organization; there is no suspense.

	Language Use
	Sophisticated use of language, suing original and descriptive language with a sense of voice and awareness of audience and purpose.
Vary structure and length of sentences for effect.
	Use language that is fluent, engaging, and descriptive with some awareness of audience and purpose
Shows consistent use of sentences that are varied in length and structure.
	Use appropriate and descriptive language, although the same verbs are used habitually throughout the story.  Some awareness of audience and purpose.
Occasionally vary the length of the sentences and structure.


	Rely on non-descriptive words and basic vocabulary.
Sentences are all the same length and structure.
	Language is used incorrectly, or the verbs do not make sense.  The audience and purpose is not known.
No variety in sentences length or structure.
	No descriptive words used, the language does not make sense in the sentences.
Violate basic rules of sentence structure.

	Conventions
	Demonstrates control of the conventions
	Demonstrates control of the conventions, with few errors that do not affect the comprehension.
	Demonstrates partial control; some sentence-level errors that do not affect comprehension.
	Demonstrates partial control; has errors that make comprehension difficult.
	Demonstrates a lack of control, has many errors that makes comprehension difficult.
	There are very few conventions
May be illegible or not recognizable


Appendix D

Touchstone Texts

1. Edgar Allen Poe – “The Tell-Tale Heart”
2. Charlotte Perkins Gilman – “The Yellow Wallpaper”
3. Richard Matheson – “Long Distance Call”
4. Shirley Jackson –“The Lottery”
5. Richard Connell – “The Most Dangerous Game”
6. Flannery O’Connor – “Revelation”
7. H.P. Lovecraft – “Cool Air”
8. Jamie Delano – “The Horrorist”
9. Edgar Allan Poe – “The System of Dr. Tarr and Prof. Fether”
10. Washington Irving – “The Legend of Sleepy Hollow”
Appendix E

Bibliography of Professional Books for Teachers

Books
1. Lucy Schall – Teen Genre Connections: From Booktalking to Booklearrning

2. Bradford, Clare et. al. New World Orders in Contemporary Children's Literature: Utopian Transformations. New York: Palgrave Macmillan, 2008.

3. Coleman, Tina and Peggie Llanes. The Hipster Librarian’s Guide to Teen Craft Projects. Chicago: ALA, 2008.

4. Doyle, Miranda. 101 + Great Ideas for Teen Library Web sites. New York: Neal-Schuman, 2007.
5. Holley, Pam Spencer for the Young Adult Library Services Association. Quick and Popular Reads for Teens. Chicago: ALA, 2009.

6. Kunzel, Bonnie and Constance Hardesty. The Teen-Centered Book Club: Readers into Leaders. Westport: Libraries Unlimited, 2006.
7. Reynolds, Tom K. Teen Reading Connections. New York: Neal-Schuman, 2005.

8. Schall, Lucy.  From Booktalking to Booklearning. Westport: Libraries Unlimited, 2005.
9. Westphal, Gary. Science Fiction, Children's Literature, and Popular Culture: Coming of Age in Fantasyland. Santa Barbara, Calif: Greenwood, 2000.

Magazines
10. Crawford, Phillip Charles. "A New Era of Gothic Horror: A Look at the Subversive Power of the Genre and Its Appeal to Today's Teens. School Library Journal,October 2008.

11. Kunzel, Bonnie. "Close Encounters of the Best Kind," School Library Journal, August 2008.

12. Levy, Michael. "Attracting Younger Readers to Science Fiction." VOYA 30, no. 2 June 2007.

13. Will, Chase M. "The Alluring Darkness: Finding Belonging in Fangs and Wands." Young Adult Library Services. Summer 2008. Vol. 6, no. 4.
Appendix F
Word Choice

The top 200 highest frequency writing words listed in order of their frequency of use in writing

1   the 
2   of
3   and
4   a
5   to
6   in
7   is
8   you
9   that
10  it
11  he
12  for
13  was
14  on
15  are
16  as
17  with
18  his
19  they
20  at
21  be
22  this
23  from
24  I
25  have
26  or
27  by
28  one
29  had
30  not
31  but
32  what
33  all
34  were
35  when
36  we
37  there
38  can
39  an
40  your
41  which
42  their
43  said
44  if
45  do
46  will
47  each
48  about
49  how
50  up
51  out
52  them
53  then
54  she
55  many
56  some
57  so
58  these
59  would
60  other
61  into
62  has
63  more
64  her
65  two
66  like
67  him
68  see
69  time
70  could
71  no
72  make
73  than
74  first
75  been
76  its
77  who
78  now
79  people
80  my
81  made
82  over
83  did
84  down
85  only
86  way
87  find
88  use
89  may
90  water
91  long
92  little
93  very
94  after
95  words
96  called
97  just
98  where
99  most
100  know
101  get
102  through
103  back
104  much
105  go
106  good
107  new
108  write
109  our
110  me
111  man
112  too
113  any
114  day
115  same
116  right
117  look
118  think
119  also
120  around
121  another
122  came
123  come
124  work
125  three
126  must
127  because
128  does
129  part
130  even
131  place
132  well
133  such
134  here
135  take
136  why
137  help
138  put
139  different
140  away
141  again
142  off
143  went
144  old
145  number
146  great
147  tell
148  men
149  say
150  small
151  every
152  found
153  still
154  between
155  mane
156  should
157  home
158  big
159  give
160  air
161  line
162  set
163  own
164  under
165  read
166  last
167  never
168  us
169  left
170  end
171  along
172  while
173  might
174  next
175  sound
176  below
177  saw
178  something
179  thought
180  both
181  few
182  those
183  always
184  show
185  large
186  often
187  together
188  asked
189  house
190  don't
191  world
192  going
193  want
194  school
195  important
196  until  
197  form
198  food
199  keep
200  children

Appendix G
Chart for Regents Exam

	Author
	Title and genre
	Summary

	Kristin Cashore
	Graceling/ Science Fiction
	Lady Katsa is born with a Grace (super talent) of killing and her uncle, the king, makes her his brute squad. When she meets Po, a rival kingdom's Graceling, she becomes more powerful as a woman of justice, self knowledge, and romance

	Kristin Cast
	Untamed/Science Fiction
	At finishing school for young vampyres, Zoey makes a shocking discovery about the school's leader, but no one will listen to her as her undead friends and 3 boyfriends turn against her. Loyalties are strained, truths are revealed, and an ancient evil is awakened.

	Cassandra Clare
	City of Ashes/ Science Fiction
	The saga of Clary and her best friend Simon continues, as they struggle to find their place in a magical world parallel to their NYC home. Demon-fighting shadowhunters, vampires, warlocks, werewolves, faeries, and a master villain named Valentine provide a heart-pounding backdrop as Clary uncovers secrets about her past.

	Suzanne Collins
	The Hunger Games/ Science Fiction
	To save her young sister from competing, Katniss Everdeen takes her place in the annual Hunger Games, a televised competition in which only one person, the winner, survives. By turns an adventure, a love story, and a futuristic thriller, this is the first in a planned trilogy.

	Isamu Fukui
	Truancy/ Science Fiction
	In the totalitarian society that Tack lives in, a rebel group called the Truancy is fighting for freedom. But Tack vows revenge on the Truancy when someone he loves is killed accidentally during one of their attacks on the government.

	Isamu Fukui
	Truancy: Origins/Science Fiction
	Umasi and Zen, adopted and raised in a life of privilege, are horrified to discover that their father is behind the restrictive policies of their city. One brother will be driven to rebellion.

	Neil Gaiman
	The Graveyard Book/Fantasy and Adventure
	When they were little, Margo Roth Spiegelman was Q's best friend. Now, a month before high school graduation, she disappears after taking Q on a night of pranks involving dead fish and a depilatory, sending him on a quest to find her.






























� Touchstone Texts for students can be found in Appendix D


� I have provided a bibliography for teachers in Appendix E to help with the horror genre study.


� See Appendix M





